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INTRODUCTION 

We recognize the complexity and importance 
of teaching in a school system which is  
focused on raising student achievement  
through continuous improvement and  
shared accountability. The RPS Instructional 
Booklet incorporates a range of best practices  
and guiding thoughts around implementing 
effective instruction. Four standards for teacher 
performance, based on the Massachusetts 
Educator Evaluation System, with performance 
criteria for how the standards are to be met is the 
foundation. 
 
Organizational Culture of Respect Statement 
Randolph Public Schools (RPS) recognizes and 
values the role of all employees as contributors  
to a learning community that sets high standards 
of performance for staff and students.  
 
We focus on continuous improvement through 
effective communication and meaningful 
involvement in the decision-making process.  We 
are committed to providing high-quality education 
to every student. We are committed to shared 
responsibility and a collaborative partnership, 
integrated into an organizational culture of 
respect. This culture is built on the belief that all 
employees, both school-based and non-school-
based, are essential to a successful learning 
environment.  We must sustain an organizational 
culture of respect by having all employees possess 
an awareness, understanding and acceptance of 
others’ cultures, viewpoints, interests and 
backgrounds. This culture promotes a positive 
work environment that supports the success of 
each employee and high student achievement. 
 
Equity and Cultural Competence 
The commitment to foster an organizational 
culture of respect that is embedded 
throughout the school system is a priority of 
stakeholders including the employee 
associations/unions, the School Committee, 
the Superintendent and executive staff.  
Essential to this belief is the acknowledgment 
that there is strength in diversity and the 
value that all employees are vital to a teaching 
and learning community to be successful.  

Therefore, RPS commits to fostering an 
atmosphere that is positive and self-reflective 
and does the following: 
 

 Respects the differences of cultures, other 
than an individual’s own culture, and the 
strength of cultural diversity and 
commonality 

 Cultivates understanding of and sensitivity 
to individual differences within various 
cultural groups 

 Eliminates stereotypes related to race, 
ethnicity, region, religion, gender, 
socioeconomic status, age and individuals 
with disabilities 

 Believes that the inclusion of individuals 
with a broad range of experiences and 
backgrounds broadens and strengthens 
education and contributes to student 
achievement 

 Elevates understanding and knowledge of 
an individual’s cultural identity as it 
influences a culturally proficient 
workplace 

 Promotes opportunities for impactful 
conversations about diversity and equity in 
a safe, bias free environment 
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Performance Standards 

Four performance standards aligned with the Massachusetts Educator Evaluator System is the blueprint for the 

assessment of teachers’ competencies in the RPEGS. These standards are used in the evaluation of all classroom-

based teachers, including ELL and special education at all levels, as well as music, art and physical education at the 

elementary level.  

 
http://www.doe.mass.edu/edeval/model/PartIII_AppxC.pdf 
 

Standard I: Curriculum, Planning and Assessment. The teacher promotes the learning and growth of all 
students by providing high-quality and coherent instruction, designing and administering authentic and 
meaningful student assessments, analyzing student performance and growth data, using this data to improve 
instruction, providing students with constructive feedback on an ongoing basis and continuously refining 
learning objectives.  
 
Standard II: Teaching All Students. The teacher promotes the learning and growth of all students through 
instructional practices that establish high expectations, create a safe and effective classroom environment and 
demonstrate cultural proficiency.  
 
Standard III: Family and Community Engagement. The teacher promotes the learning and growth of all 
students through effective partnerships with families, caregivers, community members and organizations.  

Standard IV: Professional Culture. The teacher promotes the learning and growth of all students through 

ethical, culturally proficient, skilled and collaborative practice.  

Each performance standard is clarified by performance criteria and descriptive examples of 

observable teaching behaviors. 

 

THE ELEMENTS OF THE SYSTEM 

 

http://www.doe.mass.edu/edeval/model/PartIII_AppxC.pdf
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Well-structured lessons are highly engaging lessons with challenging, 

measurable objectives and appropriate student engagement strategies, 

pacing, sequence, activities, materials, resources, technologies, and 

grouping to attend to every student's needs.  

Indicators 1, 2 and 3  

Reference “The Skillful Teacher” (Saphier & Gower) 
Chapter 15 – Curriculum Design, Chapter 16 – Objectives, Chapter 17 – Planning 
 

SUMMARY: 
 

 Objectives guide and inform where the lesson is going.  Learning experiences tell you what you are going 
to do to get there.   

 

 Careful design of curriculum, from K-12 organization to each individual lesson, is essential to effective 
instruction that leads to student learning.   

 

 A well-structured lesson is planned to include clear learning objectives, appropriate learning experiences 
and meaningful formative assessment. 

 
OBJECTIVES + LEARNING EXPERIENCES + ASSESSMENT + DESIGN = CURRICULUM 

 

 Lesson objectives can be thought of on five different levels, all of which are important for learning and all 
of which should be considered in lesson planning: 1) assessment of learning outcomes 2) activities  
3) student engagement strategies 4) mastery objectives {what students will know or be able to learn to 
do as a result of the lesson} and 5) thinking objectives {what overarching thinking skills students will 
develop}. 

 

 Learning experiences are the active behaviors of the students through which they will achieve the 
desired learning objectives.   

 

 A wide variety of factors influence the effectiveness of these activities, including alignment with 
curriculum maps, rigor and higher order thinking, attention to student engagement, and appropriate 
differentiation with regard to student readiness, UDL strategies and WIDA strategies. 

 

 Finally, formative assessment built into the lesson provides feedback both to teacher and student about 
how well students are achieving the desired lesson goals, so that students can be redirected during the 
lesson. 

 

 

WELL-STRUCTURED LESSONS 
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Purpose of Objectives: 

 By knowing where you intend to go, you increase the chances of you and the learner ending up there. 
 

 Guides the teacher relative to the planning of instruction, delivery of instruction and evaluation of student 
achievement 
 

 Guides the learner; helps him/her focus and set priorities 
 

 Allows for analysis in terms of the levels of teaching and learning 
 
What will I teach?  Why will I teach it?  How will I know my students have learned it? 
 

 Has language directly from standard. Scholar friendly language correlated to standard 

 States specifically what the scholar will do in class to demonstrate they are proficient in mastery objective 

 Statement to scholar on what they must accomplish accurately measurable to show they have mastered the 
objective of the day 

 
 
Sample Mastery Objectives: 
Today I will explore the division concept of sharing equally so I can generate a model to solve problems. 
I will know I got it when I can complete the 4 problems correctly. 
 
Today we will use fraction strips, so we can evaluate equivalent fractions. 
We will show our understanding by forming a list of equivalent fractions in our journals and evaluating them. 
 
Today I will read about the Southwest region, so that I can explore the economy and history of this region. 
I will know I got it when I can answer questions using evidence from the text. 
 
Today I am using primary sources for research, so that I can become a more effective researcher. 
I’ll know I got it when I can answer at least three “Chalk Talk” questions and respond to Mrs. Buerkett’s post in 
Edmodo. 
 
Today we are solving real world situations involving surface area and volume, so that we can expand our knowledge 
on surface area and volume formulas. 
We are successful when we apply the formulas correctly to produce logical solutions. 
 
Today we will work on our graphic design elements, so that we can incorporate positive space (painting) with 
negative space (background). 
I will know I am successful when … Students add their own goal (i.e., get a good grade, can see/explain, my 
explanation matches my work). 

Mastery Objectives 
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Checking for Understanding:  Key Assessment for Learning Techniques 
When we check all students’ levels of understanding throughout each lesson, it sets the tone that everyone’s 
thinking is important and necessary, and we forward the learning and engagement of all.  Some techniques are too 
time-consuming to use as quick pulse checks, but using these key techniques together in all lessons allows us to 
track learning and adapt instruction appropriately on the spot. 
 
In lessons teachers will incorporate: 
 
Ground the lesson in the learning target (learning objective).  This means teachers do the following: 
• Post the target in a visible, consistent location 
• Discuss the target at the beginning of class with students, having students put the target into their own words, 
     explain its meaning and what meeting the target might look like 
• Reference the target throughout the lesson 
• Return explicitly to the target during the debrief, checking for student progress 
 
Use Cold Call.  This means teachers do the following: 
• Name the question before identifying students to answer it 
• Call on students regardless of whether they have hands raised, using a variety of techniques such as random calls  
    or tracking charts to ensure all students contribute, name sticks or name cards 
• Scaffold the questions from simple to increasingly complex, probing for deeper explanations 
• Connect thinking threads by returning to previous comments and connecting them to current ones.  In this way,  
    listening to peers is valued, and even after a student’s been called on, he or she is part of the continued  
    conversation and class thinking 
 
Use guided practice before releasing students to independent application.  This means teachers do the following: 
• Ask students to quickly try the task at hand in pairs or in a low-stakes environment 
• Strategically circulate, monitoring students’ readiness for the task and noting students who may need re-teaching  
    or would benefit from an extension or more challenging independent application 
• Use an appropriate quick-check strategy (see Tools/Protocols section) to determine differentiation or  
    effective support during independent application time 
 
End with an effective debrief.  This means teachers do the following: 
• Return explicitly to the learning targets (both academic and character/habits of work) 
• Elicit student reflection towards the learning target(s), probing for students to provide evidence for their own  
    and/or class progress 
• Celebrate or have students celebrate individual, small group or whole class successes 
• Identify or have students identify goals for improvement around the target(s) 
 
Checks for understanding  
Scholars may have small white boards at their desks or tables and write their ideas/thinking/answers down and hold 
up their boards for teacher and/or peer scanning. Similarly, teachers may utilize technology to check for 
understanding, e.g., "Plickers".  
 
 

Instructional Strategies 
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Admit and Exit Tickets 
Any relevant questions, prompts or graphic displays of student thinking can be captured on a small sheet of paper 
and scanned by the teacher or other students to determine a student’s readiness for the next step or assess learning 
from a lesson. Teachers may use admit slips as a “ticket to enter” a discussion, protocol or activity. These may also 
be used as “tickets to leave”. 
 
Presentation Quizzes 
Whenever peers present, other students may think they are not responsible for the information.  Pair student 
presentations and sharing with short quizzes at the end of class. 
 
Journals 
Journal writing supports scholar understanding and provides opportunities to practice reading and writing 
strategies. Sample page headings: What I know/How I know it; I saw/heard/read in the text (evidence)/I 
thought/wondered (understanding); What the text says/What I say; Facts/questions/responses; Questions I 
have/New or interesting vocabulary. 
 
Graphic Organizers 
Tools for organizing scholar thinking. Graphic organizers increase comprehension and provide visual reference to 
review important information or organize ideas.  
 
Word Walls 
Word walls can display scholar work related to vocabulary "see it-say it-write it-show it". Visual representation of 
target vocabulary words and concepts with pictures and scholar friendly definitions.  
 
Reciprocal Teaching Strategies 
Strategies that scholars can use to support themselves and one another when reading. Focus on important 
metacognitive strategies: predict-question-clarify-summarize 
 
Sentence Starters 
List of sentence stems or starters to scaffold speaking and writing activities.  
 
Anticipation Guide 
Sets purpose for reading and provides opportunities for discussion. Requires scholars to support their opinions with 
evidence from text. Prepare 4 or 5 statements that relate to the key concepts of a text. Statements should require 
some thought before scholars can agree or disagree. Scholars read each statement and mark their opinion (agree or 
disagree). Then scholars can discuss with others. Scholars read text to confirm or adjust their opinions, based upon 
what the author states.  
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L. Newman, S. Flaherty — September, 2012 *Adapted for RPS Instructional Handbook 
  

INDICATORS 4 and 5 
 

Adjustment to practice requires teachers to: 

 Create assessment aligned to daily MA Curriculum Frameworks 

 Design lesson plan that aligns to mastery objective based on student needs – see sample lesson plan 

 Administer assessment 

 Analyze, track data of student in order to plan for intensified instruction 

 Determine set of interventions based on result; (must have intervention time to support these learners) 
Tools for Formative Assessment:  http:///www.levy.K12.fl.us/Construction /Instruction  

 
The Randolph Multi-Tiered Systems of RTSS Support: 
 
The term is defined in ESSA as "a comprehensive continuum of evidence- based, systemic practices to support a 
rapid response to students' needs, with regular observation to facilitate data-based instructional  decision making 
(Title IX, Sec. 8002(33)." It is "School-wide tiered model and plan (Sec. 1114(7))" that must include a description of 
how needs of at risk children will be met, which may include "implementation of a school-wide tiered model to 
prevent and address problem behavior, and early intervening services, coordinated with similar activities and 
services" under the IDEA. 
 
Tier 1: Core, Universal Academic and Behavior 

 Implementing well researched programs and practices demonstratedto produce good outcomes for the 
majority of students. 

 Effective if at least 80% are meeting benchmarks with access to Core/Universal Instruction. 

 On-going data collection and progress monitoring to monitor student achievement  
 
Systematic and differentiated teaching using Gradual Release model (modeling, guided and independent practice) 
and incorporating UDL principles Assessment of all students to determine instructional strengths and needs 
 
Tier 2: Suplemental, Targeted 

 Intensifying intruction: Time (up to 50% more time, more practice, more opportunit for feedback), focus 
(narrowing the range of instruction) and the type more excplicit, more frequent, errorless). 

 Focus on essential skills 

 More exposure and more focus of core instruction linked directly to the MA Frameworks.  

 Criterion for effectiveness is 70% of students receiving tier 2 will reach benchmarks.   

 Scheduled times for intensified instructionto be embedded in the day .  
 
 

ADJUSTMENT TO PRACTICE 
 

Adjustment to Practice is the implementation of formative 
assessment – checking for understanding moves – to determine 
progress toward intended master objective. 
Teacher uses information gained to design approaches that can be 
customized and adjusted for the individual needs of learners. 
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Tier 3: Intensive, Individualized (core + supplemental +Intensive individual instruction) 

 Identify individual academic and behavioral issues through data analysis 

 Develop intensive individual interventions and supports.  

 Ensure that these interventions and supports are linked to the MA Frameworks. 

 Assess integrity and intensity of intensified instruction.  

 Resources: More instructional time; smaller instructional groups; more precisley targted at right level 

 Skills: Clearer and more detailed explanations; more systematic instructional sequences; more extensive 
opportunities for guided practice; more opportunity for error correction anf feedback.  
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Engagement-refers to the degree of attention, 
curiosity, interest, optimism, and passion that students 
show when they are learning or being taught, which 
extends to the level of motivation they have to learn 
and progress in their education. 

 

 

STUDENT ENGAGEMENT AND OWNERSHIP 
 

 

Teachers CREATE and FOSTER an engaging environment of learning whereby: 

 

 Detailed planning is informed by MA Frameworks standards and their rigor  

 High levels of instructional questioning probe student thinking and access/assess prior 

knowledge (Bloom’s/DOK – Depth of Knowledge) 

 Student-to-student and student-to-teacher generated questions are implicit in every lesson 

 Students engage in well-planned rigorous discourse (oral and written) 

 Application of knowledge to new contexts (true understanding) is assessed, frequently   

 Formative assessments give students constructive feedback for improvement 

 Students read and decipher text EVERY DAY 

 Writing is an element of student thinking EVERY DAY (180 Days of Writing) 

 

* STUDENTS have the SUPPORT to maximize their LEARNING. 

 

 

 
 
 

Indicators 6, 7 and 8  

 



 

13 | P a g e  

 

Rigorous Discourse involves conversations in whole and small group settings, which consistently involve all students in 

academic dialog. Students talk about an academic idea, using academic vocabulary and support ideas with evidence 

from academic text and student’s own background knowledge. (1) 

 
Evidence of rigorous discourse includes a demanding yet accessible classroom for all that engenders critical-thinking 
skills, and academic content knowledge, where questions are raised that allow students to think, reason, solve problems 
and reflect. (2) 
 
Randolph Public Schools (RPS) is committed to purposeful rigorous discourse as a major focus of instructional and 
learning expectations. It is critical to understand that the goal of differentiating is to provide entry points and supports 
to students who have varied learning needs, not to change the rigor of the standards. In order to ensure expectations 
are clear, we have developed an overview of student and teacher practices as a tool for understanding.  
 
RPS recognizes these expectations are the foundation to creating a classroom that is equitable for all students. To that 
end, all students must be able to interact and meet the rigor of the current state standards. Students with varying 
learning styles learn best when they are provided opportunities to articulate through written and oral discourse. In 
order to support students’ abilities to access the standards, teachers may need to differentiate by providing varied 
entry points and scaffolding to meet the rigor of the standards.  
 
Student Practices 

 All students take part in deep academic conversations and sustained writing that is purposeful and focused 
on course content 

 All students clarify, support ideas with evidence, paraphrase, build on and/or challenge and synthesize 
knowledge 

 All students self-assess the quality of their interactions in the process 
 

Teacher Practices 

 Teacher plans for and uses higher order questions and accountable talk strategies to motivate students to: 
1. Enter conversations and writing assignments using text 
2. Plan for and integrate background knowledge as an entry point 
3. Generate questions that are intentional and purposeful to support academic outcomes 
4. Model oral rigorous discourse to inform student writing 
 

 Teacher gives timely, quality and actionable feedback to students on the clarity of their thinking during 
rigorous discourse 

 Teacher establishes routines and norms for rigorous discourse and constantly models and holds students 
accountable to them 

 
 Reference: 

1. Deeper Learning Means Educational Equity in Urban Schools (January 28, 2013)  
https://www.edutopia.org/blog/deeper-learning-educational-equity-urban-school-elena-aguilar 

2. Rigor it is all the rage, but what does it mean? (April 7, 2010) Retrieved from: 
http://hechingerreport.org/rigor-its-all-the-rage-but-what-does-it-mean/ 

 

Rigorous Discourse 
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Socratic questioning is at the heart of promoting discourse among students. Below are sample questions to help 
promote a Socratic seminar. 
 
 

 Questions for Clarification:      

 Why do you say that? 

 How does this relate to our discussion? 

 Are you going to include . . . ? 
 

 Questions that probe assumptions: 

 What could we assume instead? 

 How can you verify or disapprove that assumption? 
 

 Questions: 

 What would be an example? 

 What is . . . comparable to? 

 What do you think causes this to happen?  Why? 

 Do you think . . . contributes to . . . ?  Explain 
 

 Questions about viewpoints and perspective: 

 What would be an alternative? 

 What is another way to look at it? 

 Would you explain why it is necessary or beneficial; who does it benefit? 
 

 Questions that probe implications and consequences: 

 What generalizations can you make? 

 What are the consequences of that assumption? 

 What are you implying? 

 How does . . . affect . . . ? 

 How does …tie in with what we learned before? 
 

 Questions about the question: 

 What was the point of this question? 

 Why do you think I asked this question? 

 What does…mean? 

 How does…. apply to everyday life? 
 

Six Types of Socratic Questions (K-12) 
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Indicators 9, 10 and 11  

IN AN EFFECTIVE INCLUSIVE 
CLASSROOM 

 

There are three ways in which teachers work to 
support students’ diverse needs. They include the 
following: 

 Designing the delivery of course content in 
multiple ways such as video, reading, hands-on 
experiences 

 Altering the product to meet the need of student 
without lowering the rigor of the standard 

 Creating time and space for student to reflect on 
content with peers and alone 

  
 

 

The educator will be……. 
 
 Providing options for student 

engagement, persistence, 
and self-regulation 

 Conducting frequent checks 
for student understanding 

 Providing clear academic 
objectives and behavioral 
expectations 

 Providing frequent and 
varied feedback and positive 
reinforcements to student 
responses 

 Utilizing UDL principles 
 Presenting curriculum 

content through multiple 
means and providing 
scaffolds and support for 
metacognitive processing 

 Providing multiple and varied 
options for student 
communication and 
expression 

 Modeling and reinforcing 
positive behavioral 
expectations 

 Using data and student 
response to differentiate 
instruction and support 

 
 
 

 

The student will be….. 
 
 Making connections between 

new content, prior knowledge 
and real-world applications 

 Engaging in learning through a 
variety of approaches and 
developmentally appropriate 
tasks with a variety of 
resources 

 Demonstrating self-regulation 
strategies by monitoring his or 
her own thinking, setting goals 
and monitoring and reflecting 
on progress 

 Demonstrating autonomy and 
self-advocacy by choosing 
appropriate learning tools and 
supports 

 Persevering on difficult tasks 
 Making academic and 

behavioral corrections based 
on staff feedback and other 
evidence 

 Using a variety of tools and 
means to demonstrate and 
communicate knowledge 

 Collaborating with peers and 
demonstrating appropriate 
behavior during group and 
individual work 

 

 

 

The classroom will be…. 
 
 Supporting a variety of tasks 

and learning formats 
 Providing positive 

reinforcement and motivators 
 Clearly displaying 

expectations, rules and 
routines 

 Using clear and effective 
displays of information, tools, 
resources, prompts, etc. 

 Supporting student use of 
resources and scaffolding 

 Fostering safety and respect 
of all cultures and 
backgrounds 

 Allowing richness with 
connections to student 
experience and interest 

 Conducive to collaboration 
and group work 

 Allowing smooth physical 
movement of students and 
educators 

 Creating a non-threatening, 
positive and academically 
rigorous atmosphere 

 
 

Meeting Diverse Needs 
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  Access             Instruction             Materials              Assessment              Beliefs              Engagement                 Language  
 

Access – Access refers to both physical and institutional access to learning facilities, resources and curricular 

programs in order to ensure every student is provided an equal opportunity to participate in all aspects of the 

educational process. 

 

Instruction – Instruction involves the use of instructional materials portraying positive images and varying 

perspectives of diverse groups as well as a strong commitment to an equitable approach to teaching and learning 

through:   

 

Selected Strategies  
Learning and Teaching Styles - A teacher’s goal should be to explore various teaching styles to meet the needs 

of individual students and to further the learning of the class as a whole by:  

  

 Incorporating hands-on learning, a method that appeals to almost all students   

 Confronting Bias and Stereotypes in the Classroom - Teachers cannot control all of the messages 

students receive but they can confront bias and stereotyping in their schools and classrooms 

 Fostering respect for diversity - Teachers in multicultural classrooms can take advantage of the 

diversity of their students to enrich their learning experiences 

 

Materials – Such as textbooks, audiovisual aids and supplemental lessons should be screened to minimize -- if not 

eliminate -- bias in terms of content, graphics, pictures and language.  

 

Assessment – Ensuring equity and excellence in school settings requires the use of assessment that accounts for 

variances in student learning styles and cultural backgrounds, and is effectively aligned with school curricula, 

instruction and improvement goals.  

 

Beliefs – Beliefs not only mold a school’s educational environment, but can also directly impact students’ lives.  

Biased or prejudiced attitudes may be unintentional, but can nevertheless result in discriminatory behavior that 

hinders student performance.   

 

Engagement – Engagement is perhaps the greatest influence on self-esteem and motivation and can have a 

profound effect on a student’s enthusiasm and ability to learn.  Interactions are shaped by attitudes which often 

mask a tendency to relate to students differently depending on race, gender, ethnicity, ability or other factors.  

 

Language – Bias in language is a subtle but powerful influence in creating or reinforcing prejudicial attitudes and 

perspectives.    

 

Key Components of Educational Equity 
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Indicators 12, 13 and 14 
 
Through research, we know teaching students specific reading strategies, such as finding the main idea, 

summarizing, and analyzing text structure and when to use them helps students become successful readers. 

Metacognitive strategies concern the reader's planning, monitoring, and evaluation of the tasks at hand. 

Research studies indicate explicit or formal instruction in the application of a multiple-strategy method has been 

shown to be highly effective in enhancing understanding.   

The following categories provide a scientifically based foundation for the improvement of comprehension: 

 Comprehension monitoring: Students learn how to be aware of their understanding of the material 

(metacognitive thinking) 

 Cooperative learning: Students learn reading strategies that further engage them in meaningful oral and 

written discourse to fully develop understanding 

 Use of graphic and semantic organizers: Students generate representations of the material to assist 

comprehension 

 Question answering:  Students respond to critical thinking questions posed by the teacher and engage in 

follow up feedback from peers and the teacher 

 Question generation:  Students are taught how to ask questions about various aspects of the text, with 

emphasis on the top three levels of Bloom’s Taxonomy 

 Text structure: Students are taught to use the structure of a text as a means of helping them recall content 

in order to answer questions about what they have read 

 Summarization: Students are taught to integrate ideas and generalize from the text information 

Teachers who engage their students in learning 

to read provide small group instruction and 

explicit skill instruction in comprehension. 

Modeling yields students with better outcomes 

in learning to read. Readers are able to 

successfully transfer knowledge of 

comprehension strategies from one literacy 

activity to another after repeated exposure, 

explicit explanation, teacher modeling and 

questioning. 

. 

 

   
  

Comprehension Routines 
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Essential Components of Reading Instruction 
 

 
Reading research has identified five essential components of effective reading 
instruction. Explicit and systematic instruction must be provided in these five areas: 
 
Phonemic Awareness: The ability to hear, identify and manipulate the individual 
sounds, phonemes, in spoken words; Phonemic Awareness is the understanding 
that the sounds of spoken language work together to make words. 
 
Phonics: The understanding that there is a predictable relationship between 
phonemes, the sounds of spoken language, and graphemes – the letters and 
spellings that represent those sounds in written language.  Readers use these 
relationships to recognize familiar words accurately and automatically and to 
decode unfamiliar words. 
 
Vocabulary Development: Development of stored information about the meanings and pronunciations of words 
necessary for communication.  
 
There are four types of vocabulary: 
 

 Listening vocabulary: the words needed to understand what is heard 
 Speaking vocabulary: the words used when speaking 
 Reading vocabulary: the words needed to understand what is read 
 Writing vocabulary: the words used in writing 

 
Reading Fluency: The ability to read text accurately and quickly. Fluency provides the bridge between word 
recognition and comprehension. Fluent readers recognize words and comprehend at the same time. 
 
Reading Comprehension: Understanding, remembering and communicating with others about what has been read. 
Comprehension strategies are sets of steps that purposeful, active readers use to make sense of text. 
 

Literacy Centers: While the teacher is meeting with small groups, the other students are working at centers 
on tasks that encourage them to practice, apply, extend and explain what they know about reading and 
writing.  Students may work alone, with a partner or in a small group. 

 
The activities planned for centers should be designed to emphasize and require application of learned skills rather 
than to teach new skills. Center activities should require students to understand, apply and extend the curriculum.  
 
Center work should include: 
 

 Independent practice based on lesson objective 
 Independent accountable reading (response to text) based on previously learned standards (use books at 

 student's independent reading level) 
 Word work (vocabulary and/or phonics) 
 Writing / research 
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Writing Instruction   
     
 
 “Writing is thinking on paper.”  

        The only true way to assess student knowledge / learning is through discourse (oral and written). 
 

The research: Carnegie Institute’s Writing Next Report: What Works in Writing Instruction identifies the following 
eleven elements of effective instruction: 

1. Explicit instruction of writing strategies  
2. Summarization 
3. Collaborative writing 
4. Specific product goals  
5. Word processing 
6. Sentence combining 
7. Prewriting 
8. Inquiry activities 
9. Process writing approach   
10. Study of models 
11. Writing for content learning 

 
RPS STUDENTS ARE EXPECTED TO WRITE EVERY DAY, EVERY CORE CLASS 

 The emphasis is on text-based argument (opinion), expository (informational), and narrative writing. 
Instruction should include skills specific to text structure and writing from sources. 

Please refer to the MA Curriculum Framework for English Language Arts, Science, History/ Social Studies, and 
Technical Studies. The following resources are aligned with MA Framework standards for writing, and are inclusive 
of rubrics for assessing student work:  

 McGraw-Hill Wonders (K-4) 
 Pearson Reading Street (K-4 LYONS ES) 
 ENGAGE NY (5 – 8) 
 Keys to Literacy, Keys to Content Writing (K-12)  https://keystoliteracy.com 
 6-Trait Writing (6-12) www.educationnorthwest.org/traits 

 
 

WRITING PORTFOLIOS (K-12) 

The intent of the Writing Portfolio is to collect student work over the course of the year in order to assess 
cumulative writing skill development as a result of consistent, constructive and effective peer and teacher feedback 
in determining and prioritizing strengths and areas for growth.   

A LASW protocol is facilitated by the coach/assistant principal/department chair during each cycle to analyze student 
work as a team. It is not to “grade” work; it is to understand a student’s process as he/she uses writing to support 
his/her thinking. Teachers collaborate on the specific feedback that is aligned with and uses language from the ELA 
standards that will support and strengthen the student’s writing.  

Each teacher is expected to bring student work as assigned and fully participate in all LASW meetings.  

https://keystoliteracy.com/
http://www.educationnorthwest.org/traits
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Gradual Release of Responsibility  
 
 
 
Guided Practice 
 
The teacher steps back and solicits responses from students related to the modeled behavior. The teacher does not 
merely listen to each response, but reacts in such a way as to "guide" students in the acquisition of both the 
language of the task and an understanding of the process. To that end, the teacher may do the following: 
 

 Rephrase a question so as to clarify meaning 

 Prompt a student for a more detailed response 

 Provide students with words to say so as to give a deeper response 

 Ask other students to respond 
 

Independent Practice 
 
Now that the teacher has modeled the behavior and has provided support to students, the teacher designs an 
activity for the students to do independently so that they may have an opportunity to practice enactment of the skill 
and as a way for the teacher to assess understanding. While students are engaged in the independent work, the 
teacher observes them and provides support as needed. 
 
Processing of Independent Practice (debriefing) 
 
The teacher gathers the students together and provides an opportunity for sharing of work. The teacher uses this 
time to refine understanding and make one or two important teaching points about the work. These teaching points 
may focus on: (a) problems observed by the teacher, (b) successes or (c) comments on the process. 
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Sample Lesson Plan Template 
 
Teacher Name: Jones – Gr. 8, Math 
Date: October 27th  
 

Standard(s) Covered:  A-CED-A1 
Create equations and inequalities in one variable and use them to solve problems.  Include equations arising from 
linear and quadratic functions, and simple rational and exponential functions. 

Mastery Objective: 
Today I will isolate the variable by applying inverse operations so that I can solve one step equations for the 
unknown.  I will know I’ve mastered it when I answer ¾ problems correctly on T.T.G. (ticket-to-go) 

Engagement Activities Formative Assessments 

1. Activator – one step equations based on 
previous day’s lesson [5 min] 

2. HW review – review of problems that 
scholars had most difficulty with 
(negative variable, variable as 
denominator) [5 min] 

3. Turn + Talk on how to solve 2 given 
equations [3 min] 

4. Notes with guided practice (“I do” / “We 
do”; includes think aloud on how to solve 
equations with negatives, etc.  [12 min] 

5. Practice - “You do”  [25 min] 
Tier 1 – Scholars solve problems on white 
boards.  Scholars explain in small groups 
how they solved problems. 
Tier 2 – Scholars receive teacher support 
on solving given one step equations.  
Scholars use algebra tiles or tape 
diagrams to represent equations and 
solve problems. 
Extension problems 

6. Revisit objective for the day 
T.T.G. [5 min] 

 Assessing responses on Activator 

 Questioning throughout 
 

 Marker board practice – move groups to Tier 1 + 2 
Afterwards 
 

 TTG- 
1. P – 5 = 15 
2. 2.  -7t = 49 
3. -12=-24 – k 
4. –x / 7 = 13 

Anticipated Misconceptions- What may confuse scholars? 

 

 

Content Vocabulary Differentiated Strategies 

*Inverse operations 
*Equivalent 
*Transformations 
*Variable 
*Reciprocal 
*Isolate 

 Assess for understanding during lesson.  Decide who needs to be 
retaught. 

 Tier 2 instruction for those needing reteach and for those needing help 
with foundational skills 

 Extensions for Tier 1- 
1. Describe and correct the error in solving the equation:  -36 = x / 9 

RESOURCES 
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*Equation (1/9)(-36) = (1/9)(x/9)-4 = x 
2. Create a word problem that you can model with a one-step equation.  

Write the equation and solve.  Explain each step in writing. 
3. Toucans and blue-and-yellow macaws are both tropical birds.  The 

length of an average toucan is about 2/3 of the length of an average 
blue and yellow macaw.  Toucans are about 24 inches long.  What’s the 
length of an average blue-and-yellow macaw? 

Essential Questions/Enduring Understandings  

*How do you keep equations balanced?      *How can I ensure that my solution is reasonable? 
*Why do I have to perform the same operation to both sides of an equation? 
*How can I represent a mathematical scenario with an equation? 
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Policy 
District Policies  
http://www.randolph.k12.ma.us 
Hit about us link then school committee link then school committee policy link 
 
Curriculum  
Pacing Maps  
http://www.randolph.k12.ma.us/for_parents/pacing_guides 
Can also be found on district web page under staff tab. 
 
Massachusetts State Standards  
http://www.doe.mass.edu/frameworks/current.html 
 
Writing Standards in Action 
http://www.doe.mass.edu/candi/wsa  
 
Educator Effectiveness Guide Book for Inclusive Practice 
http://www.doe.mass.edu/edeval/guidebook  
 
 
English Language Learners Curriculum and Instruction 
http://www.doe.mass.edu/ell/curriculum.html 
 
WIDA 
http://www.doe.mass.edu/ell/wida.html 
 
MCAS 
State Testing System 
http://www.doe.mass.edu/mcas  
 
NWEA 
District Benchmark Testing System 
https://www.nwea.org/about  
 
 
Educator Evaluation Process and Rubrics 
http://www.randolph.k12.ma.us 
Click on staff Link then Staff/Team Site Link and enter your password, 
Click on HR Tab located on left side, then Educator Evaluation tab and lastly the Randolph Educator Evaluation tab. 
 
Skillful Teacher ED Evaluator Crosswalk 
http://www.rbteach.com/sites/default/files/rbt_marshall_crosswalk_22apr15f.pdf 
 
UDL 
www.cast.org  

RESOURCES 

http://www.randolph.k12.ma.us/
http://www.randolph.k12.ma.us/for_parents/pacing_guides
http://www.doe.mass.edu/frameworks/current.html
http://www.doe.mass.edu/candi/wsa
http://www.doe.mass.edu/edeval/guidebook
http://www.doe.mass.edu/ell/curriculum.html
http://www.doe.mass.edu/ell/wida.html
http://www.doe.mass.edu/mcas
https://www.nwea.org/about
http://www.randolph.k12.ma.us/
http://www.rbteach.com/sites/default/files/rbt_marshall_crosswalk_22apr15f.pdf
http://www.cast.org/
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Multi-Tiered Systems of Support: 

http://www.rtinetwork.org/learn/what/whatisrti  

http://www.rti4success.org/  

https://www.pbis.org/  

https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/77--Achievement%20Task%20Force--

RTI%20White%20Paper-Final.pdf  

http://www.udlcenter.org/aboutudl/whatisudl  (tier 1)  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

http://www.rtinetwork.org/learn/what/whatisrti
http://www.rti4success.org/
https://www.pbis.org/
https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/77--Achievement%20Task%20Force--RTI%20White%20Paper-Final.pdf
https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/77--Achievement%20Task%20Force--RTI%20White%20Paper-Final.pdf
http://www.udlcenter.org/aboutudl/whatisudl
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Source URL: http://www.udlcenter.org/aboutudl/udlguidelines_theorypractice 

 
 

 

Provide Multiple Means of 

Engagement 

Purposeful, motivated 
learners 

 
Provide options for self-regulation 

+Promote expectations and beliefs  
  that optimize motivation 

+Facilitate personal coping skills and  
  strategies 

+Develop self-assessment and  
  reflection 
 
Provide options for sustaining effort 

and persistence 

+ Heighten salience of goals and  
   objectives 

+ Vary demands and resources to  
   optimize challenge 

+ Foster collaboration and  
   community 

+ Increase mastery-oriented  
   feedback 
 
Provide options for recruiting 
interest 

+ Optimize individual choice and  
   autonomy 

+ Optimize relevance, value and  
   authenticity 

+ Minimize threats and distraction 
 

 
Provide Multiple Means of 

Representation 

Resourceful, knowledgeable 
learners 

 
Provide options for comprehension 

+ Activate or supply background  
   knowledge 

+ Highlight patterns, critical features, 
    big ideas, and relationships 

+ Guide information processing,  
   visualization, and manipulation 

+ Maximize transfer and      
   generalization 
 
Provide options for language, 
mathematical expressions, and 
symbols 

+ Clarify vocabulary and symbols 

+ Clarify syntax and structure 

+ Support decoding text,  
   mathematical notation and 
   symbols 

+ Promote understanding across  
   languages 

+ Illustrate through multiple media 
 
Provide options for perception 

+ Offer ways of customizing the  
   display of information 

+ Offer alternatives for auditory  
   information 
+ Offer alternatives for visual 
information 

 
Provide Multiple Means of 

Action & 
Expression 

Strategic, goal-directed 
learners 

Provide options for executive 
functions 

+ Guide appropriate goal-setting 

+ Support planning and strategy  
   development 

+ Enhance capacity for monitoring  
   progress 
 
Provide options for expression and 
communication 

+ Use multiple media for  
   communication 

+ Use multiple tools for construction  
   and composition 

+ Build fluencies with graduated  
   levels of support for practice and  
   performance 
 
 

Provide options for physical action 

+ Vary the methods for response and 
    navigation 

+ Optimize access to tools and  
   assistive technologies 
 

UDL Guidelines: Theory & Practice 
 

http://www.udlcenter.org/aboutudl/udlguidelines_theorypractice
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BLOOM’S TAXONOMY 
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